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Page	   Title	   Description	  
6	   3	  Minute	  

Clinic	  
3 minute clinics place the responsibility of decision 
making in rehearsal upon the student.  Students serve as 
mini-clinicians, listening to the ensemble and 
commenting on what they hear occur.	  

7	   Article	  Review	   Students are asked to read an article pertaining to an issue 
addressed in class.  These could include articles about 
technique, history, critical performance, or other 
issues.  The questions follow approaches similar to those 
used in the social sciences for critical review of reading. 

9	   Concert	  
Review	  

Students attend a live performance and then critically 
respond to what they hear.  This activity prompts critical 
listening, organization, and persuasive writing skills.  

11	   Contextual	  
Definitions	  

Contextual clues can provide meaning to many of the 
terms we encounter in music.  Just as reading classes 
teach to use contextual clues, music provides the 
opportunity to understand unfamiliar terms and symbols 
through their context. 

12	   Critical	  
Response	  

Students are asked to identify issues within a 
performance/composition, diagnose the error, and then 
prescribe solutions for these errors.  This develops their 
ability to respond critically and topically as well as guide 
their own musical independence. 

13	   Diagramming	   Language study uses diagramming regularly as a method 
for showing the relationship between various 
concepts.  Similar diagrams, such as plotlines and 
sentence diagrams, can be used in musical applications as 
well to visually organize music. 
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14	   Graphic	  
Organizers	  

Graphic organizers are ways to organize concepts in a 
visual manner to show relationships and 
similarities.  They are used commonly in the social 
science but can be applied well in music study. 

16	   Group	  
Composition	  

This composition focuses on collaborative work with a 
narrow field of options (in this case, pentatonic 
duets).  This approach encourages collaboration and 
expects students to not only create but also explain and 
justify their compositional process. 

17	   Introductions	   New pieces bring with them new vocabulary and 
concepts.  Prepare students for these concepts by both 
pre-testing what they know but also previewing 
concepts.  This allows for better sight-reading and deeper 
grasp of key concepts. 

18	   Music	  
Dictionary	  

Students create a personalized music dictionary with the 
terms they encounter in your class.  Start with a list of 
terms that you think are important and then have them 
include unfamiliar terms and definitions as they 
encounter them. 

30	   Online	  Forums	   Most classroom management systems (Blackboard, 
Canvas, etc) have forums built in but other tools can be 
found through Google, Facebook, and other online 
resources to allow students to collaborate together and 
build critical skills for the classroom. 

31	   Peer	  Review	   Students serve as peer reviewers for musical 
compositions (the prompt is listed in the composition 
section as structured composition).  This supports critical 
thinking and structured argument with supporting details. 
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33	   Position	  Plus	  2	   Being able to substantiate an argument is an important 
skill.  Position plus 2 asks students to state a position and 
then find 2 points of support from the source materials, 
which could be a text, a recording, a score, or other 
materials. 

34	   Post-‐Concert	  
Review	  

Students are asked to react to their performance in detail 
and write a critique of it from the perspective of the 
audience.  This emphasizes point of view as well as 
strength of argument. 

35	   Pre-‐reading	  
strategies	  

Pre-reading emphasizes paying attention to key structural 
characteristics and major themes prior to formally reading 
a text.  The same principles can be applied to sight 
reading in music to prepare students for the music they 
are about to play. 

36	   Primary	  
Source	  

Primary sources provide a perspective on works that are 
unique as they return to the materials with which the 
composer or author would have been familiar.  They 
provide grounds for how to interpret works and how they 
might be performed. 

37	   Program	  
Notes	  

Program notes provide students with the opportunity to 
research details about music and their background.  Start 
by providing a prompt for students to write from, and 
then hold them responsible for providing your audience a 
glimpse of your classroom experience. 

38	   Progressive	  
Rating	  

Recordings are made of the ensemble performing, and 
each time, students respond with their observations.  The 
focus is not only upon the students' critical abilities but 
also their ability to identify change over time. 
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39	   Recording	  
Review	  

Students are asked to listen to a recording and take a 
position on the music in regard to the recording quality as 
well as music performance.  This position then needs to 
be supported with evidence from the recording. 

41	   Rehearsal	  
Structure	  

Students critique the progress of the rehearsal as well as 
learn the structural elements of the rehearsal.  This is a 
particularly useful tool to keep the student who forgot an 
instrument or who is unable to sing for a day engaged and 
learning. 

42	   Sectional	  
Inventory	  

All students are accountable for progress to be made in 
sectionals.  Each student arrives to sectionals with a list 
of objectives. Together, the section establishes a plan for 
the sectional and each member evaluates their progress at 
the end. 

43	   Self-‐
Evaluation	  

Students are required to independently evaluate their own 
musical performance and process in a cogent position 
paper.  The focus on musical ability pushes their 
musicianship while attention on argument and support 
develop writing skills. 

46	   Sight	  Reading	   The social sciences teach many strategies for pre-reading 
that can be applied to sight reading by looking for major 
events, scanning for areas of possible confusion, and 
anticipating problems. 

48	   Speed	  Dating	   The ensemble is divided in two groups.  Students are 
paired up with one another and perform short sections of 
music for one another.  Each partner critiques the 
other.  After 5 minutes, one student rotates to the next 
spot, just like a speed date, and it starts all over 
again.  This builds critical ability as well as collaboration 
on growth. 
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49	   Structured	  
Composition	  

Providing parameters for writing is commonly found in 
many areas of literacy.  These parameters include 
guidelines for content as well as structure.  Music 
composition can utilize the same structure of criteria for 
writing and applying classroom lessons. 

50	   Test	  
Preparation	  

Test preparation is often expected of all teachers.  Finding 
reading samples associated with class activities and 
creating basic questions around them can serve two 
purposes: preparing students for tests and providing 
background for lessons. 

51	   Unfamiliar	  
Vocabulary	  

Reading strategies emphasize the use of contextual 
knowledge to identify unfamiliar vocabulary.  Music can 
use the same process.  While students can look up terms 
in music dictionaries, it is valuable to learn how to derive 
definitions through deduction. 
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3 minute clinics 

Prompts for students 

Day 1.  Select a segment of the music (4-16 measures) which we 
need to provide attention to, along with what specifically we 
need to address.  Write it on the chart paper. 

Day 2.  Write a plan as a clinician of how you will work on this 
process.  Include in your plan: 
• Exactly what measures you will be working on
• Exactly which band members you will be working with
• Exactly what the issue is which you will be addressing
• Exactly what approach you will use to work on the issue
• Exactly what your goal is for your clinic

Day 3.  Conduct the clinic.  You will have 3 minutes with the 
ensemble 

Day 4.  Evaluate your clinic.  In your evaluation, include the 
following in a formal write up: 
• Did your clinic effectively address the issue which you

identified?  How could you have altered your plan to more
effectively meet your target?

• Did the ensemble respond well to your approach?  How
could you have altered your plan to better address the
ensemble?

• What work still needs to be done to master this section and
concept of music?
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Article Review 
 
Reviewer’s Name ___________________________________ Date _____________________ 
 
Article Title __________________________________________________________________ 
 
Author(s) ____________________________________________________________________ 
 
Magazine/Journal/Source________________________________________________________ 
 
Page(s) _____________________  Date _______________________________ 
 
Complete the following in complete sentences. 
Thesis-What was the focus of the article? 
 
 
 
 
 
 
 
Supporting details What are the key points supporting the central thesis? (List no less than 5) 
 
 
 
 
 
 
 
 
 
Analysis What further questions do you have for the author of this article regarding this topic? 
(Identify at least one)  
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Relevance  How does this article relate to either your personal performance or the ensemble 
experience in our class? 
 
 
 
 
 
 
 
 
 
 
 
 
Application How can you personally use the information from this article to alter your own 
performance or to enhance our ensemble’s work? 
 
 
 
 
 
 
 
 
 
 
 
 
Sharing What would you share with others in your section or ensemble from this article that 
could assist them in improving their music understanding or performance? 



Name _______________________________ 

This work by Brian N. Weidner is licensed under a Creative Commons Attribution-
NonCommercial-ShareAlike 4.0 International License. 

Concert Review 

Date of performance __________________________________________________________ 

Ensemble(s) ________________________________________________________________ 

Performance venue ___________________________________________________________ 

Program (List pieces performed) 

1. _________________________________________________________________________

2. _________________________________________________________________________

3. _________________________________________________________________________

4. _________________________________________________________________________

5. _________________________________________________________________________

6. _________________________________________________________________________

7. _________________________________________________________________________

8. _________________________________________________________________________

9. _________________________________________________________________________

10. ________________________________________________________________________

Environment (Describe the venue in which you heard this concert in full sentences.) 
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Name _______________________________ 

This work by Brian N. Weidner is licensed under a Creative Commons Attribution-
NonCommercial-ShareAlike 4.0 International License. 

Critique-Assess this concert performance in full sentences-you may attach an additional page or type this 
review.  What did you enjoy or dislike about it? What could have improved the concert experience?  What 
would you like to have seen be different in this concert?
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Contextual definitions 

What is the unfamiliar term or symbol? 

What are the contextual clues as to its meaning?  (Consider surrounding symbols, the style, the 
full score placement, etc) 

What is a possible definition of this term or symbol based on your contextual analysis? 

Refer to an established source (music dictionary, Virginia Tech Multimedia Music Dictionary, 
your teacher, etc) and write down a formal definition.  Identify your source.  

11
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Identify measure (and count) of error 

Describe the nature of the error and 

what concepts are affected (e.g. 

rhythm, pitch, balance, phrasing,etc) 

What do you believe in the cause of 

this error? 

What are 3 approaches that could be 

used in practice to correct this error? 

Sample student response: 

At measure B, the woodwinds enter with sixteenth notes and the brass play the passacaglia theme.  The 

sixteenth notes are not being played with vertical alignment.  I think they do this because they do not 

think about subdividing the beat and they have no confidence in their scales.  To work on this issue, they 

should practice with a metronome at slow tempos with the metronome clicking out eight (sic) notes.  They 

should also work on their e flat scales to make sure they know all the notes.  They should also listen to the 

brass part for where the beat is played because we play on their first sixteenth note of each set of four 

sixteenth notes. 
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Plotline	  diagram	  example	  
Visual	  aids	  such	  as	  sentence	  diagramming	  (showing	  primary	  ideas	  and	  supporting	  ideas)	  
and	  plotlines	  (showing	  the	  relationship	  between	  ideas	  and	  climatic	  points)	  can	  tap	  into	  
experiences	  students	  have	  already	  had	  in	  other	  disciplines	  to	  understand	  relationships	  in	  
music.	  	  Music	  terminology	  can	  then	  be	  applied	  to	  these	  ideas.	  	  Many	  of	  these	  ideas	  have	  
related	  terms	  in	  literature	  study,	  such	  as	  resolution,	  development,	  and	  theme.	  
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Graphic	  organizers	  

Graphic	  organizers	  are	  used	  commonly	  in	  the	  social	  sciences	  to	  organize	  
information	  from	  written	  and	  spoken	  material	  to	  provide	  connections	  and	  
hierarchies	  between	  concepts.	  	  The	  same	  can	  be	  done	  in	  the	  music	  classroom.	  

The	  example	  below	  came	  from	  a	  lesson	  on	  theme	  and	  variations.	  	  The	  
students	  were	  asked	  to	  establish	  ways	  by	  which	  a	  theme	  could	  be	  
manipulated	  to	  make	  each	  variation.	  	  Categories	  and	  subcategories	  are	  
demonstrated	  as	  the	  tree	  branches	  out.	  

14
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Venn	  diagrams	  can	  be	  used	  to	  demonstrate	  the	  relationship	  between	  two	  
different	  ideas.	  	  The	  example	  below	  is	  from	  a	  unit	  looking	  at	  music	  inspired	  by	  
the	  events	  of	  9/11.	  	  The	  blue	  circle	  is	  Holsinger’s	  Providence	  Unfinished	  and	  
the	  red	  circle	  is	  Adams’	  On	  the	  Transmigration	  of	  Souls.	  	  	  This	  is	  one	  students	  
response	  to	  what	  each	  piece	  had	  that	  was	  unique	  and	  what	  they	  had	  in	  
common	  (the	  overlapping	  area).	  

*Bombastic	  opening
*Traditional	  notation
*Angry	  sounding

*Ambiguous	  meter	  and
timbre

*Use	  of	  recorded	  sound
*Reflective	  opening

*Use	  of	  ostinato
*Rich	  dissonance

*Chorale	  ending

15
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Concert Band Pentatonic composition  
Stage 1: Introduce the major pentatonic scale, starting on F. Each student 
must create a melody which:  
1. is comprised entirely of the pentatonic scale
2. is structured in 2 or 3 balanced phrases
3. fits the register of their own instrument
Stage 2: Have students work in partners. Each pair must choose one of 
their melodies to continue to develop. They may also merge the two 
melodies together into a single 2-4 balanced phrase melody which meets 
the requirements above.  
Stage 3: Each pair of students should merge with 3 other groups of 
different instruments. These groups should create a single composition 
in rondo form which utilizes each group’s melody. These melodies may 
be utilized independently or as countermelodies to one another. Each 
group should create a composition which:  
1. maintains penatonicity

2. possesses an accompaniment which changes with each section
of the rondo form. These may include standard 
accompaniments like block chords and arpeggiations or more 
inventive processes  

3. provides at least 3 different parts throughout
4. transposes all 3 parts for C, Bb, Eb, and F instruments

16
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Symphonic Band-Hindemith theme analysis Name ___________ 

1. Define what Hindemith meant by titling this work “Symphonic Metamorphosis” in your own
words. 

2. As we rehearse this piece, identify each new “metamorphosis” of the theme we first hear at
measure 1 in the brass.  Describe the character of each metamorphosis. 
Measures `Instruments playing Description 

Exit slip Describe your understanding of the terms listed below. 

Motive 

Motivic transformation 

17
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______________’s Personal Music Dictionary
There are many great resources for music definitions out there.  Two free online dictionaries 
which are incredibly detailed are the following: 
On Music Dictionary http://dictionary.onmusic.org This one is a good quick reference and is 
easy to search, though it has just standard terms. 
Music Dictionary Online http://www.dolmetsch.com/musictheorydefs.htm  This one is the 
mother lode of music dictionaries.  Everything is in here, though it is a pain to search at times. 

Be as specific as possible and identify your source for the definition-this can be by abbreviation. 

A
Allegro-Quick, not as fast as presto but faster than allegretto 
(MDO) 
Andante-A Moderate tempo marking between largo and 

moderato between 76 & 108 BPM (VTMMD) 

_____________________________ 

_____________________________ 

_____________________ 

_____________________ 

_____________________ 

_____________________ 

_____________________ 

_____________________ 

_____________________ 

_____________________ 
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B 
_____________________________  
 
_____________________________ 
 
_____________________  
 
_____________________ 
 
_____________________ 
 
_____________________ 
 
_____________________ 
 
_____________________ 
C 
_____________________________  
 
_____________________________ 
 
_____________________  
 
_____________________ 
 
_____________________ 
 
_____________________ 
 
_____________________ 
 
_____________________ 
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D 
_____________________________ 

_____________________________ 

_____________________ 

_____________________ 

_____________________ 

_____________________ 

_____________________ 

_____________________ 
E 
_____________________________ 

_____________________________ 

_____________________ 

_____________________ 

_____________________ 

_____________________ 

_____________________ 

_____________________ 
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F 
_____________________________  
 
_____________________________ 
 
_____________________  
 
_____________________ 
 
_____________________ 
 
_____________________ 
 
_____________________ 
 
_____________________ 
G 
_____________________________  
 
_____________________________ 
 
_____________________  
 
_____________________ 
 
_____________________ 
 
_____________________ 
 
_____________________ 
 
_____________________ 
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H 
_____________________________  
 
_____________________________ 
 
_____________________  
 
_____________________ 
 
_____________________ 
 
_____________________ 
 
_____________________ 
 
_____________________ 
I 
_____________________________  
 
_____________________________ 
 
_____________________  
 
_____________________ 
 
_____________________ 
 
_____________________ 
 
_____________________ 
 
_____________________ 
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J 
_____________________________

_____________________________ 

_____________________ 

_____________________ 

_____________________ 

_____________________ 

_____________________ 

_____________________ 
K 
_____________________________ 

_____________________________ 

_____________________ 

_____________________ 

_____________________ 

_____________________ 

_____________________ 

_____________________ 
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L 
_____________________________ 

_____________________________ 

_____________________ 

_____________________ 

_____________________ 

_____________________ 

_____________________ 

_____________________ 
M 
_____________________________ 

_____________________________ 

_____________________ 

_____________________ 

_____________________ 

_____________________ 

_____________________ 

_____________________ 
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N 
_____________________________  
 
_____________________________ 
 
_____________________  
 
_____________________ 
 
_____________________ 
 
_____________________ 
 
_____________________ 
O 
_____________________________  
 
_____________________________ 
 
_____________________  
 
_____________________ 
 
_____________________ 
 
_____________________ 
 
_____________________ 
 
_____________________ 
 
____________________ 
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P 
_____________________________ 

_____________________________ 

_____________________ 

_____________________ 

_____________________ 

_____________________ 

_____________________ 
Q 
_____________________________ 

_____________________________ 

_____________________ 

_____________________ 
R 
_____________________________ 

_____________________________ 

_____________________ 

_____________________ 

_____________________ 
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_____________________ 

_____________________ 

_____________________ 

S 
_____________________________

_____________________________ 

_____________________ 

_____________________ 

_____________________ 

_____________________ 

_____________________ 

_____________________ 
T 
_____________________________ 

_____________________________ 

_____________________ 

_____________________ 

_____________________ 
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_____________________ 

_____________________ 

_____________________ 

U 
_____________________________ 

_____________________________ 

_____________________ 

_____________________ 
V 
_____________________________ 

_____________________ 

_____________________ 

_______________________ 

W 
_____________________________ 

_____________________________ 

_____________________ 
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_____________________ 

X 
_____________________________ 

_____________________________ 

_____________________ 

_____________________ 
Y 
_____________________________ 

_____________________________ 

_____________________ 

_____________________ 
Z 
_____________________________ 

_____________________________ 

_____________________ 

_____________________ 
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Final Composition-Peer Review 
Music critique-____/10 

Composer ______________________________ 

Reviewer _______________________________ 

I. Composition requirements 
Did this composition: 

• Have 4 4-measure balanced phrases?  If not, what is keeping it from meeting this structure?

• Use a cadence pattern of half, authentic, half, and authentic?  If not, where are the errors?

• Follow standard functional progression?  If not, where are the errors in the structure of progression?

• Have a melody which starts on tonic and is constructed mostly of steps or properly resolved leaps?
What issues are there which interrupt the flow of the composition?

• Demonstrate proper treatment of non-harmonic tones and chord inversions?  What notes are
inappropriately treated?

• Show clear legibility and adherence to Common practice notation?  What are the issues which interrupt
with the clear ability to communicate?

31
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II. Aesthetic considerations
1. Is this piece musically engaging?  As you study it, does it demonstrate clarity and connection while at the
same time possessing interest and contrast?  What could be done to improve the balance between stability 
and contrast? 

2. Provide at least three suggestions for improving this piece in terms of technical execution or aesthetic
expression. 
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Position	  plus	  2	  

Strategy	  for	  building	  argument	  with	  supporting	  details.	  
2	  steps	  
1. State	  a	  position
2. Provide	  2	  supporting	  details	  from	  the	  text/source	  material	  to	  justify	  your
choice.	  

Example:	  	  
Source	  material:	  Gustav	  Holst-‐-‐First	  Suite	  in	  E-‐Flat	  
Questions:	  	  

• Where	  should	  we	  place	  phrase	  breaks	  from	  the	  beginning	  to	  A?

Sample	  response:	  Position	  in	  black,	  support	  1	  in	  blue,	  support	  2	  in	  red	  
The	  first	  break	  should	  be	  placed	  after	  count	  3	  of	  measure	  8.	  	  At	  this	  tempo,	  an	  
8	  measure	  phrase	  is	  reasonable.	  	  At	  measure	  9,	  the	  countermelody	  enters,	  
indicating	  a	  change	  of	  texture	  and	  section.	  
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Post-Concert Review Name ______________

Before listening 
What was most striking/memorable about yesterday’s concert for you as it pertains to either your 
individual music performance or the full ensemble’s music performance? 

While listening 
Make a list of at least five spots which struck you as particularly strong and particularly weak in 
our performance yesterday. 

Piece & 
measure 

Strength Piece & 
measure 

Weakness 

1 1 

2 2 

3 3 

4 4 

5 5 

After listening 
What differences did you hear in what you expected to hear and what you did hear in this 
performance? 

What do we need to work on based off of what you heard in this recording? 

Write a brief (6-8 sentence) review of this concert as you would if you were a newspaper critic.  
Include a central thesis idea and supporting details for your thesis. 
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Pre-‐reading	  strategies	  

Pre-‐reading	  parallels	  sight	  reading	  in	  many	  ways.	  	  In	  particular,	  both	  skills	  
require	  the	  student	  to	  carefully	  survey	  the	  text	  before	  beginning	  a	  formal	  
reading	  and	  identify	  key	  characteristics	  from	  within	  that	  text.	  	  These	  
strategies	  make	  the	  first	  reading/sight	  reading	  more	  effective	  as	  students	  are	  
aware	  of	  key	  issues	  and	  concepts	  to	  be	  addressed.	  

Pre-‐reading	   Sight	  reading	  

Look	  at:	  
• Major	  headings
• Overall	  structure
• Phenomena	  (highlighted

words,	  bulleted	  lists,
illustrations,	  charts,	  etc)

Look	  at:	  
• Key/time	  signature
• Structural	  components
• Phenomena	  (repeated

patterns,	  unusual	  markings,
etc.)

Consider:	  
• Important	  themes
• Anticipation	  of	  relationships

and	  areas	  of	  confusion

Consider:	  
• Main	  themes
• Anticipation	  of	  possible

issues	  in	  performance
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Primary	  source	  study	  

Primary	  sources	  refer	  to	  the	  source	  materials	  that	  were	  used	  in	  the	  creation	  of	  
following	  pieces.	  	  In	  social	  science,	  these	  refer	  to	  materials	  such	  as	  speeches,	  
documents,	  and	  recordings	  that	  serve	  as	  the	  grounds	  for	  arguments	  in	  later	  
books	  (e.g.	  presidential	  speeches,	  historical	  documents,	  and	  newspaper	  
reports).	  	  For	  music,	  many	  of	  our	  pieces	  are	  based	  on	  earlier	  pieces	  of	  music,	  
whether	  they	  be	  Bach	  chorales,	  folk	  songs,	  or	  admired	  works.	  	  	  

Study	  primary	  sources	  provides	  our	  students	  and	  by	  extension	  our	  
performances	  a	  richer	  background	  upon	  which	  to	  build.	  	  These	  primary	  
sources	  can	  include	  the	  original	  notation	  of	  works	  with	  the	  composer’s	  side	  
notes,	  recordings	  of	  ethnomusicologists,	  or	  earlier	  performances	  of	  the	  work.	  	  
There	  is	  not	  necessarily	  just	  one	  primary	  source	  but	  many	  that	  can	  be	  drawn	  
from.	  	  Each	  one	  provides	  a	  different	  perspective	  and	  possible	  new	  approaches	  
to	  performance.	  

Example:	  
Piece	  being	  studied:	  

Ralph	  Vaughan	  Williams-‐Folk	  Song	  Suite-‐III.	  Songs	  of	  Somerset	  

Possible	  primary	  sources:	  
Important	  recordings:	  

• Eastman	  Wind	  Ensemble
• St.	  Martin	  of	  the	  Fields	  (orchestral	  version)

Source	  material	  for	  melodies-‐search	  for	  folk	  recordings	  on	  line	  as	  well	  as	  
original	  texts	  

• Blow	  Away	  the	  Morning	  Dew	  (notated	  in	  the	  Child	  Ballads)
• High	  Germany
• The	  Trees	  So	  High
• John	  Barleycorn
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Program notes prompt 
This concert takes on the holidays from a variety of different perspectives.  Your concert notes 
should address two different things: 
1. The culture from which this piece is derived and
2. How the music reflects this culture.
Your program notes should be succinct and able to be used as written for our upcoming concert 
as vocally read notes, able to be understood by a non-musician but intelligent adult.  The best 
notes for each piece will be used on our concert. 

Symphonic Band 

Farandole 
Tonight’s concert takes you through a variety of musical cultures for an image of how the 
holidays incorporate music into their celebration practices.  Farandole began its life as part of a 
suite of incidental music to accompany the French play L’Arlessienne meaning “the Girl from 
Arles.”  The story of this play is similar to a Shakespearean comedy of mistaken identities, 
including a shepherd who masquerades as a king so to win the love of the Girl from Arles.  The 
term farandole refers to a French country dance and this one is based off a traditional hymn “The 
March of the Kings.”  It has come to symbolize a bold statement of the holiday season since its 
writing in 1872. 

Russian Christmas Music 
Russian Christmas Music was written in 1944 as a tribute to the friendship between the Russian 
and American people during World War II.  It utilizes liturgical music and the style of Russian 
Orthodox music, most notably the ancient Russian carol “Carol of the Little Russian Children.”  
Bear in mind that Orthodox liturgy dictates that no instruments be used in worship, so the 
ensemble has strived to imitate vocal phrasing and techniques through a moving presentation of 
themes and sounds of this rich musical heritage including dense chord structures, extensive 
dynamic contrast, running ostinato lines, and complicated interplay between all voices. 

Shalom! 
Shalom! is based off of Israeli folk music, which is a blend of Middle Eastern, Orthodox, eastern 
European, and Germanic music traditions.  This piece includes elements of Israeli music that are 
both liturgical and secular in nature and represent music for both Sabbath and Hanukkah worship 
and celebration.  Elements of Russian Christmas Music can be heard in this music, particularly in 
the slower sections.  At the same time, much of the non-liturgical music has a dancelike feel 
associated with Eastern European and Germanic folk music. 
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Progressive rating 
For each of the elements listed on the left, provide a rating of our progress in rehearsal on a scale 
of 1-5 using the sliding scale shown below.  Beneath the rating, provide explanations of 2 
specific examples, by time in the recording, which support your rating. 

1 2 3 4 5 
Little to no 
accuracy. No 
consistency in 
approach.  

Errors in accuracy 
are frequent.  Little 
to no consistency.  
Demonstrates little 
stylistic 
appropriateness. 

Numerous isolated 
errors in accuracy, 
Moments of 
inconsistency.  
May or may not be 
stylistically 
appropriate. 

Few to no errors in 
accuracy.  Few to 
no moments of 
inconsistency.  
Some awareness of 
stylistic 
appropriateness. 

Nearly flawless 
accuracy, 
consistent and 
stylistically correct 

First recording Second recording Third recording 
Pitch accuracy 

Rhythm accuracy 

Tone consistency 

Blend consistency 
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Recording Review #1 

Name of recording ______________________________________________________________ 

Recording artist(s) ______________________________________________________________ 

Length of recording _____________________________________________________________ 

List of tracks __________________________________________________________________ 

Critique this recording on the basis of the following criteria: 1. Quality of performance, 2. 
Quality of recording quality, and 3. Possible considerations for improvement.  Use full 
sentences-you may attach an additional page or type this review. 
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Recording Review #2 

Name of recording ______________________________________________________________ 

Recording artist(s) ______________________________________________________________ 

Length of recording _____________________________________________________________ 

List of tracks __________________________________________________________________ 

Critique this recording on the basis of the following criteria: 1. Quality of performance, 2. 
Quality of recording quality, and 3. Possible considerations for improvement.  Use full 
sentences-you may attach an additional page or type this review. 
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Rehearsal Flow Chart 
A.  Activity script  Make note of what music we are working on, what issues are addressed, and 
how effectively we executed each section.  Do this every 5 minutes of class. 
Time  Section worked Issues addressed Execution quality 
0 

5 

10 

15 

20 

B.  Rehearsal assessment 
1. What strengths did the ensemble have during rehearsal today?

2. What does the ensemble most need to improve upon based off of today’s rehearsal?

3. What can we do during rehearsal to improve our performance even more to improve on the
concerns listed in question #B2? 
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Sectionals Inventory     Name ___________________________ 

Individually, identify 2-3 goals that your section has for their sectionals.  Be specific. 

Concept Piece Location 

Before beginning to play, take 5 minutes as a section to identify and prioritize your goals for today’s sectional, 
based off of your individual goals from above. Check off those which you accomplish as a section. 

Priority Concept Piece Location Goal met? 

1
2
3
4
5
6
7
8

Following today’s sectional, evaluate the success of your sectional work. 
1. What went well during today’s sectional?
2. What problems did you encounter during today’s sectional, either with the music or the group work

process?
3. What issues still need to be addressed either individually or in future sectionals?
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Sample writing prompts for self-evaluation 
Write a letter to Santa explaining why you’ve been a good musician this semester.  Include in 
your letter the following items: 

• Identify one musical challenge which you have overcome this semester as a musician.
Explain what it is that you have done to allow you to overcome this challenge.

• Describe what you will promise Santa you will do continue growing toward mastery of
this and related challenges.

• What music related gift do you want Santa to bring you so you can be a better musician?
(It doesn’t necessarily need to be something you can actually hold-it could be a skill as
well)

• Be specific, because Santa really likes examples!

A critic from the local paper has come to our latest performance to listen just to you and write a 
review for the readers who haven’t heard you perform.  Include the following in your review: 

• Identify a characteristic which you had at the beginning of the semester which you have
focused on improving

• Discuss how in our latest performance you executed this characteristic.  Use specific
examples from the music and your performance.

• Describe what sort of growth “your critic” would like to see you experience in the future
• Provide recommendations on steps which will allow this growth to be achieved

Listen carefully to our recording from the last concert: 
• Identify one concept from each developmental area which was demonstrated as

extremely strong or extremely weak.
• Define the meaning of this concept.
• Identify by measure number(s) one location in the music that demonstrates strength or

weakness in this area.
• Explain what the ensemble demonstrated here that was particularly strong or weak in

your selected concept.  Use specifics which discuss individual or ensemble techniques or
abilities which contribute to the strength or deficit.

• Describe:
o For a weakness, a specific method which would assist us in improving.
o For a strength, one activity which we did which aided in the development of this

concept.
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Brain-storming questions 
Use the following questions to focus your final self-evaluation response. 
1. List achievements that you have made this past semester as a musician on your primary
instrument in school ensembles.  List at least 5. 

2. Identify the most significant achievement you have listed above by underlining it.  This may
be due to the development you needed to go through for this achievement or due to the 
importance of that achievement in advancing yourself as a musician. 

3 .  List what makes this achievement the most significant.  Consider both the effort put into its 
development as well as the musical advantage of its development 

4. List what efforts you needed to go through in order to make this achievement.  Consider work
done in rehearsal, in private practice, and in observation of your performance. 

In a well written paragraph, address the following 
points: 

• What is the most significant achievement that you have had this past semester?
• What has made this achievement so significant?
• Where did you start in terms of this achievement at the beginning of the year?
• What steps and practices did you go through to achieve this development?
• How could you apply strategies that brought you improvement toward this achievement

to other areas requiring development?
Make sure to read through the rubric on the reverse of this page as you will be 
assessed based on it.   
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Self-Evaluation Writing Rubric 
Absent           Developing Somewhat            

Developed 
Fully                

Developed	  

Main	  Idea	  /	  
Thesis	  

0-1   
Thesis absent and/or 
topic sentences 
absent 

Thesis not          2-3 
 clear and/or not related 
to subject, topic sentences 
not related to thesis 

Thesis stated     4-5 
but not totally clear, topic 
sentences not always 
related to thesis 

Thesis clear     6 
and relates to subject, topic 
sentences clear & relate to 
thesis 

Support	  /	  
Evidence	  

0-2 
Main idea not 
supported by specific 
and accurate evidence 

Main idea           3-7 
supported by one specific 
and accurate piece of 
evidence per paragraph 

Main idea         8-10 
supported by two specific 
and accurate pieces of 
evidence per paragraph 

Main idea         11-12 
supported by three or more 
specific and accurate 
pieces of evidence per 
paragraph 

Organization	  and	  
Effectiveness	  

0-1 
No organization is 
evident, conclusion 
absent 

Writing moves    2-3 
from point to point with 
difficulty & barely 
addresses the 
assignment, conclusion 
not effective 

Writing moves    4-5 
 from point to point with 
little difficulty & mostly 
addresses the 
assignment, conclusion 
adequately summarizes 
main points 

Writing  6 
moves from point to point 
with ease & directly 
addresses the assignment, 
conclusion restates thesis, is 
clear and effective  

Effective	  

Communication	  

Errors                0-1 
completely interfere 
with effective 
communication 

Errors significantly     2-3 
interfere with effective 
communication 

Paper contains           4-5 
several errors but still 
clearly communicates the 
writer’s ideas 

Paper      6 
is virtually error free and very 
clearly communicates the 
writer’s ideas  

Content	  
Student           0-11 
demonstrates minimal 
understanding of 
essential material 

Student          12-14 
demonstrates a basic 
understanding of essential 
material 

Student             15-17 
demonstrates a good 
understanding  of 
essential material 

Student            18-20 
demonstrates mastery of 
essential material 

Thoroughness Fails to meet any  0-5 
requirements of 
assignment  

Fails to discuss one  6-7 
of the following required 
topics. 

Discusses all topics  8-9 
with unspecific or limited 
support 

Discusses all topics      10 
with specific support from 
rehearsal 

Accuracy of 
observations 

Fails to make      0-5 
observations of self-
performance 

  Limited scope of     6-7 
recognition of self-
performance  

Minor inaccuracies   8-9 
in properly identifying 
concepts in self-
performance 

Consistent accuracy    10 
in identifying concepts in 
self-performance 

Musically 
appropriate 
language 

Fails to use     0-5 
specific musical 
terminology 

Inappropriate use      6-7 
of musical terminology 

Minor errors in        8-9 
proper use of musical 
terminology 

Consistent proper use   10 
of musical terminology 
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Sight Reading Walkthrough 

Title of piece ______________________________________________ 
Composer _________________________________________________ 
Subtitles/Dedications_________________________________________ 
Does any of the information above provide you with a hint of how to approach this piece? 

In the beginning… 
Key signature _______________ Time signature __________________ 
Tempo ____________________ Style ___________________________ 
What characteristics does the music have in the opening measures (consider articulation, 
dynamics, melodic shape, etc.)? 

Significant changes 
# Measure # Type 

(key/time/tempo/style) 
Details 

1 
2 
3 
4 
5 
6 
7 
8 
9 
10 
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For each change, explain how it changes our approach to performance. 

1 

2 

3 

4 

5 

6 

7 

8 

9 

10 
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Concert Band Speed Dating         Name _____________________ 
Throughout class, you will be working with other students on developing your and their skills.  You will be with each partner for 4 
minutes.  In that time, you should do the following activities with each partner: 
1. Perform a 4-12 measure section upon which you need to work.
2. Receive a recommendation for improvement on that section from your partner.
3. Listen to your partner perform a 4-12 measure section.
4. Provide one recommendation to that partner on how to improve that section.
5. Record your progress below and sign your partner’s sheet.
You will trade partners every 4 minutes, so stay on task and be concise in feedback. 

Measure # 
(4-12 measures per line) 

Issues you need to address Recommendations for improvement Signature of 
partner 
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Final Composition 
(Composition ___/10) 

For your final composition, you will be creating a composition of 16 measures that will meet the 
requirements of functional harmony. Instrumentation is your choice, but it should include 
between 2 to 5 parts (a piano piece is also acceptable).  It should meet the following criteria: 

• 4 balanced phrases
• Use of the following cadence pattern: half, authentic, half, authentic
• Adherence to functional categories
• Initial start on tonic pitch
• Melody primarily built of steps with properly approached and resolved leaps with

adherence to created chord progression
• Considerations of range for desired instrumentation
• Use of properly approached and resolved non-harmonic tones
• Use of chord inversions
• Adherence to Common Practice notation
• Identification of key, chords by Roman numeral and chord inversion
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Read the following excerpt and answer the questions which follow: 

Grainger’s compositions and arrangements are, it is true, generally recognized for their technical innovations 
and eccentricities, but they also commonly arouse critical comment concerning their apparent mawkishness, 
levity, and exultation of kitsch; witness Paul Griffiths’ summation for The Times (UK) of the value of 
Grainger’s music by way of marking the centenary of his birth: 

Grainger ...was not a composer but a state of mind. He had few ideas of his own but the ability to make   5 
anything exposed to him instantly commonplace: folksongs he denatured with dance hall harmonies and 
inevitable counter-melodies, Bach he reduced to a picture postcard. His much vaunted freedom is not 
revolution but escape. His emotional range is bounded by schoolboy stereotypes of jollity, fun and 
earnestness. The appeal of his music is as dated as that of mountain walking and youth hostels. 

Grainger himself had been acutely aware of the precariousness of his critical reputation as a composer; he      10 
once said of his teacher, Ferruccio Busoni, that he ‘impressed people immensely, but pleased few. I was able to 
please almost everybody including Busoni, but impressed nobody.’ Later in life he would write, painfully, of 
‘my wretched tone-life’, a phrase he considered as the title for a projected autobiography, no less.  The 
subsequent lack of a sustained corpus of reflective work on his music suggests that it continues to represent 
something of both an enigma and embarrassment. Professing to admire, even love, Grainger’s music, in the    15 
presence of at least some of one’s professional colleagues, can feel like admitting to a rather guilty pleasure. 

from Tregear, P. (2011).  Exploring the kitsch in Grainger’s music.  Grainger studies: An interdisciplinary journal. 1.1.  p. 99. 

1. The author’s use of the word “kitsch” in line 3 most closely means something which is:
A.  ornate and aristocratic 
B.  commonplace and folksy 
C.  jolly and fun 
D.  enigmatic and embarrassing 

(MW-16-19) 
2. The author’s main argument is best summarized by which of the following statements:

A.  Grainger was a master composer who wrote harmonies and counter-melodies like Bach. 
B.  Grainger failed to impress anyone with his musical compositions. 
C.  Grainger composed in a style which is difficult to identify as having lasting significance or 

momentary interest. 
D.  Grainger showed no concern for what others thought of his music and pursued his musical interests 

without care for critics’ comments. 
(MI 16-19) 

3. According to the author, critics of Grainger believe that:
A.  his music lacks the appeal to make it lasting music. 
B.  he satisfied no one with his music compositional style. 
C.  is limited in its expression and depth in composition. 
D.  his music continues today due to its exultation of kitsch. 

(SD 20-23) 
4. Grainger is “an enigma and an embarrassment” because:

A.  he writes composition which imitates folk tunes and dance hall music. 
B.  his music both engages the listener and repels the professional. 
C.  he was unhappy with the music he composed. 
D.  his music was innovative and utilized counter-melodies. 

(G/C 16-19) 
5. Strong opposition to Grainger’s compositional style is due to

A.  his tendency to exaggerate low-brow musical concepts. 
B.  his offensive behavior which led critics to be overly harsh. 
C.  his own self-loathing as a composer and artist. 
D.  his unique application of technique and innovation. 

(CE 20-23) 
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Unfamiliar vocabulary identification 

Term 

 Piece/Location 

Notation clues 

Articulation clues 

Phrasing clues 

Style clues 

Other clues 

Possible meaning 

Actual meaning 

Source of definition	  
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